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                        The Hope Federation Way for English 
 

This policy details the key aspects of English learning at the Hope Federation. It is intended 

to inform teaching staff, support staff, school leadership, the school governing body, 

parents and external visitors about what English typically looks like across our two schools. 

 

Reading Overview 
 

Teaching Reading of skills 

 

In addition to our phonics program Little Wandle, we teach our reading skills through the VIPERS approach, 

focusing on the 6 domains of the comprehension aspect of reading. 

 

VIPERS is an acronym to aid the recall of the 6 reading domains as part of the UK’s reading curriculum.  They 

are the key areas to understand in order to improve their comprehension of texts. 

VIPERS stands for: 

 

The Reading Vipers can be used by both KS1 and KS2 with a little adaptation. The main difference being in the 

S: Sequence- KS1, Summarise-KS2. 

VIPERS whole class reading sessions will take place 2 x a week for between 20 minutes. These are separate to 

but may complement literacy sessions. 

Sessions may vary session to session/ class to class depending on the needs of the children but as a general 

rule time spent on each of the VIPERS is based upon the English Reading Test Framework. 
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KS1:Test Framework. 

 

KS2: Test Framework. 

 

● Children can read during these sessions in a variety of different ways. They may hear the teacher 

model fluent reading and then have time to reread the same extract themselves, they may read 

individually and feedback, work in groups, take turns in pairs or read aloud to their peers. 

● All comprehension work is to be completed in ENGLISH books. 

Reading Records 

 

Parents have a crucial role to play in inspiring children to read. 

 

Each child in each class in school will have a reading record, this should go home and be present in class each 

day. It will be encouraged that a child should engage in 5 reading opportunities a week. Make sure this is 

signed each week by the class teacher. 

 

We all love clocking up achievements. Celebrate reading successes by having a recognition board of successful 

reads. 
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A reading record encourages a child to reflect on what they have read. They thereby develop critical reading 

skills. Provide opportunities for listening to a child read regularly in class. Once a child has read a book the 

children will write a book review to help consolidate what they have read and to recommend to others to 

choose that book.  See Google Drive for examples of book review templates that can be used.  

 

Reading Spine 

 

A reading spine is a collection of books that we want all children in our school to experience and enjoy. The 

reading spine is created to immerse children in classic texts, archaic language or stories with different narrative 

structures: they are constructed to ensure that children hear the best stories read aloud to them by their 

teachers for pleasure. 

 

Our Reading Spine is a collection of contemporary children’s books selected for the quality of their writing, 

illustration and ability to represent the lives and experiences of all children regardless of their gender, ethnicity 

or social class.  

 

The books in our reading spine offer children (and teachers) the opportunity to read, share and talk about 

books which support a holistic approach to reading.  

 

There are 5 categories in our Reading Spine:  

 

1. Complexity of the Plot (Yr 3&4, Yr 5&6) 

2. Resistant texts (Year 3&4) 

3. Archaic texts 

4. Complexity of the Narrator 

5. Non-Linear Time Sequences 

 

Each class should have a book from the reading spine, whereby the teacher reads it for pleasure to the 

children, each day.  

 

It is not necessary that it follows the subject matter/topic in class or the genre they are studying in their 

English lessons. You should aim to get through a book at least once every half term. 

 

 

Writing - overview  
 

Teachers should ensure that both a balance of narrative and non-fiction is taught through the academic year, 

and to ensure correct coverage of the key genres as well as build on skills from year to year. 

 

● Units take between one and three weeks to complete, and the outcome of each unit will be a piece of 

extended writing which will be used to assess the pupil’s skills against the agreed success criteria. 

 

●  Every narrative unit should be linked to a carefully chosen text that acts as a stimulus for teaching the 

identified text, word and sentence level features that children will be expected to include in their 

extended writing outcome for that unit. 

 

●  A WAGOLL – What a good one looks like – needs to be created based on the stimulus text and to 

support pupils to identify and mimic the identified features in their own writing. Non-fiction units 
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should also be taught through a quality WAGOLL that may be based on a stimulus text or may be 

related to another curriculum area.  

 

● Feedback and marking will be completed, where possible, within the lesson. 

Real-time modelling is an extremely valuable tool, especially for pupils who lack confidence. 

 

Shared Writing - 

 

Shared writing helps the pupils learn the forms and functions of writing as they observe and participate in 

writing events that are directed by knowledgeable writers, particularly when these events are followed by 

opportunities for exploration during independent writing.  

 

Effective literacy teachers present the demonstration, explanation, and models of writing in order for them to 

understand how and why to incorporate genre and text structures (and such transcription skills as punctuation 

and spelling) into their own writing behaviour. Clear and targeted modelling of the ways in which writers work 

is presented by teachers and co-constructed with students during collaborative, rich discussion, so that the 

learners can understand the purposes, and techniques of writing. 

During shared writing, the teacher will transcribe the text while engaging students in a rich discussion about 

how the text should be composed. 

● Shared writing will be taught to small groups or a whole class in briskly paced, 5- to 20-minute 

lessons. 

● Plan lessons for types of writing that present particular challenges to your students. 

● First, develop and extend children's background and language knowledge on a topic or experience of 

interest. 

● Establish a purpose for the writing and an intellectually engaging opportunity for students to apply 

new learning. Students might write a letter to a local newspaper or write directions for a new game 

they have developed. 

● Write the entire text yourself in front of students (using chart paper or visualiser). while requesting 

input from students regarding aspects of the writing where they most need to expand their expertise. 

Consider, for example, whether your students need to focus attention on paragraph structure, word 

choice, or sentence expansion.. 

● Demonstrate in-the-moment revision during shared writing as necessary to construct a strong draft. 

Reread the text to students from time to time to discuss what needs to be written next or to monitor 

whether or not the text conveys information clearly.  

● Read the completed text to students. Take a few minutes to have students orally summarise what has 

been learned about writing during this session. 

● Post the text in an accessible spot in the classroom, and provide opportunities for students to read or 

use the text multiple times over the next several days or weeks. 

 

 

GUIDED WRITING -  

 

At the Hope Federation guided writing will be part of the English lesson and will often be used following a 

shared writing session.Guided writing is an essential component of a balanced writing curriculum, providing an 
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additional supported step towards independent writing. It contributes to the teaching sequence as exemplified 

in the Primary Framework.  

 

Through guided writing, children are supported during the different stages of the writing process. As an 

activity, it should be carefully targeted towards groups of children according to their current targets or specific 

needs. Within the teaching sequence, guided writing would normally follow on from shared writing, though 

not necessarily during the same session. Teachers will consider carefully the purpose of the guided session and 

select the children accordingly. The aim is to provide support that is going to help children to improve their 

writing and to work with increasing independence. 

 

Benefits of Guided writing -  

 

● It enables the teacher to tailor the teaching to the needs of the group; facilitates the teaching and 

learning of individual children.  

 

● Although guided writing is a group activity focused on the needs of the group, the teacher is able to 

observe and respond to the needs of individuals within the group 

 

● It provides the teacher with the opportunity to extend and challenge more-able groups of children; 

 

● It encourages the children to be active participants in discussions about writing;  

 

● Guided writing builds confidence – the group are all grappling with the same issues and it allows the 

teacher to give immediate feedback on success and the opportunity to discuss further areas for 

improvement 

 

 

Extended Writing 

 

Teachers will plan opportunities for Extended writing.  

 

In English 2 per half-term and at least 1 per half term in Foundation subjects, such as Topic, RE, Science.  

 

This equates to 6 pieces per term - totalling 18 pieces per year. This creates resilience in writing and forms a 

substantive base for moderation and assessment. 

 

Extended writing is to be completed in the English or foundation subject books. 

 

English work is marked to English LOs; foundation subjects are marked to LOs from those lessons. 

 

 

Handwriting -  

 

Children must be able to write with ease, speed and legibility. 

 

●  Handwriting should be modelled in ‘letter join cursive font’ and children should be encouraged to 

emulate this style, paying particular attention to joins.Children should be formulating letters in 

Reception and forming letters with lead outs as they begin KS1. This is developed into full cursive 

writing by Year 2. 
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● Teachers will ensure that they plan  opportunities built into their English teaching sequence that gives 

weekly address to handwriting. Handwriting skills should be taught regularly and systematically 

throughout the school. Handwriting books should be used to help children with correct letter 

formation, ascenders and descenders in EYFS and KS1, progressing to using standard ruled lines in 

their SPaG books in KS2, as this will help customise their writing in line with writing expectations for 

their exercise books. 

 

● Teachers will model handwriting to the class, particularly focusing on writing capital letters and digits 

of the correct size, orientation and relationship to one another and to lowercase letters. 

 

● Cursive handwriting teaches pupils to join letters and words as a series of flowing movements and 

patterns - this will be in place by the end of Year 2. All children will be expected to join by the end of 

year 2. 

 

 

●  There should also be a placed emphasis on cursive writing mastery by the start of KS2 so that, by this 

time, the children can focus their energy and attention on the content of their writing. 

 

● Pen License -  Pencil for maths and pen for other subjects when granted a licence as per policy: - 

‘Children are encouraged to start handwriting using a soft pencil. When fine motor skills have been 

established and the children have proven that they can write neatly and in a joined cursive style, they 

will earn their 'pen licence'. This should then stay in place throughout the child’s schooling. 

 

● Purple pen to be used to self-assess and to make editions and corrections. 

 

 

TAFs - Teacher Assessment Frameworks. 

 

The Teacher Assessment Frameworks (TAFs) will support teachers across the primary age range to identify 

children’s current attainment against national curriculum expectations for their year group for writing. These 

are modelled on and align with the DfE Teacher Assessment Frameworks for Years 2 and 6. These can be used 

at points across the year to consider the likelihood of meeting end of year standards. Throughout the year 

teachers will record judgements as  working towards (WT), working at expected (EXS), and working at greater 

depth (GD).  

 

● Teachers will use their professional judgement to determine whether a child is working within age-

related expectations, above or below. 

 

● Teachers will need to base their judgements on the quality of the piece of writing at the end of the 

unit and determine to what extent pupils have met the agreed success criteria for that genre of 

writing.  

  

● Teacher’s will refer to the gov.uk’s published writing exemplifications between Yr1 -Yr6. KS1: 

https://www.gov.uk/government/publications/2018-teacher-assessment-exemplification-ks1-english-

writing and KS2: https://www.gov.uk/government/publications/2018-teacher-assessment-

exemplification-ks2-english-writing as a support for making judgements and to inform planning. There 

are also exemplification materials available on the PIXL website: https://www.pixl.org.uk/.  

 

https://www.gov.uk/government/publications/2018-teacher-assessment-exemplification-ks1-english-writing
https://www.gov.uk/government/publications/2018-teacher-assessment-exemplification-ks1-english-writing
https://www.gov.uk/government/publications/2018-teacher-assessment-exemplification-ks2-english-writing
https://www.gov.uk/government/publications/2018-teacher-assessment-exemplification-ks2-english-writing
https://www.pixl.org.uk/
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● ITAFs should be placed at the back of each English book at the start of each academic year. These will 

be checked off at the end of an extended piece of work or an assessment. 

 

 

● ITAFs should be used as a working tool between the teacher and the pupil to help inform knowledge 

of skills and gaps in English objectives. Carry these across to new books (photocopy or re-staple). 

● At the end of a writing unit, the children self assess using a writing ladder. The teacher assesses using 

this writing ladder as well. At this point the teacher completes any updates in the ITAF. Half termly, 

the teachers have a writing conference with children (5 minutes max) so that children are clear about 

what their writing target means. 

 

Evidence 

 

● Teachers' judgements must be based on sound and demonstrable evidence. This ensures that 

judgements are as objective as possible, and consistent between classes and schools. 

● What pupils can do should be evident in their work. Evidence should come from day-to-day work in 

the classroom and can be drawn from a variety of sources; the only requirement is that it supports 

the judgement being made. 

● Marking of work in foundation subjects should be against the learning objective, however, evidence 

can also be retrieved from other curriculum subjects as this will give scope from wider evidence and 

will also show more independent work. This is particularly useful for Year groups 2 and 6, for the 

purpose of moderation. 

 

 

Assessment ladders (success criteria) 

 

Success criteria is a set of features which a teacher wants to see in a child's work throughout a lesson or 

term. Across the Hope Federation we ensure that pupils know what's expected of them. It also encourages 

pupils to challenge themselves and think carefully about how they structure their work. 

 

● Success criteria will be introduced from Year 1 where the teacher will identify the features with the 

children to make the writing successful. This takes the form of a short and concise marking ladder.  

 

● It is recommended that these success criteria be colour-coded, so these features can be written, 

highlighted and evidenced in the childrens’ books. It can then be visibly seen if they have included 

these features and the frequency of them being used and applied in their writing. 

 

 

Spelling, Punctuation and Grammar- (SPaG) 

 

Little Wandle Phonics Program - from Reception to year 1 

 

At the Hope Federation we follow a systematic synthetic phonics programme (SSP) called Little Wandle. 

 

In phonics, we teach children that the letters of the alphabet represent a different sound, that these can be 

used in a variety of combinations and are put together to make words. The children learn to recognise all of 

the different sounds and combinations that they might see when they are reading or writing. Our phonics 
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teaching starts in Reception and allows our children to master specific phonic strategies as they move through 

school. By following a systematic synthetic phonics program (Little Wandle) we support all our children to 

tackle any unfamiliar words that they might discover. We also model these strategies in shared reading and 

writing both inside and outside of the phonics lesson and across the curriculum. We have a strong focus on the 

development of language skills for our children because we know that speech, language and communication 

skills are crucial for reading and writing in all subjects.  

 

Year 2 

 

Children transition from phonics into spellings in year 2.  

 

Little Wandle Spelling is a new programme designed to provide a seamless link from Little Wandle Letters and 

Sounds Revised to learning spelling in Year 2 by building on children’s knowledge of the alphabetic code and 

teaching them how to spell with confidence. 

The programme provides full coverage of the National Curriculum in England requirements for spelling in Year 

2. For detailed information see ‘National Curriculum overview’ in the Resources tab of the website. 

 

Building on children’s knowledge of the alphabetic code 

To be able to read, children need to first learn to sound and blend. When they spell, they need to encode by 

segmenting the sounds. It’s natural, therefore, that there will be a lag with spelling as young children have not 

had enough time to learn or absorb the accurate spelling of all words they want to write. 

 

However, by the end of Key Stage 1, the children should be able to segment spoken words into phonemes and 

represent these using graphemes, spelling many of these words correctly and making phonically plausible 

attempts at others. They should also be able to spell many common exception words. 

 

Phonic knowledge continues to underpin spelling after Key Stage 1; teachers should still draw the children's 

attention to GPCs that do and do not fit in with what has been taught so far, so as to build effectively on 

previous knowledge and enable the children to ‘grow the code’. 

 

Little Wandle Catch Up program 

 

Targeted support - Little Wandle Rapid Catch-up is a catch-up programme that mirrors the core Little Wandle 

phonics programme, but has a faster pace. 

 

 

Lessons are embedded in reading with optional Big Cat for Little Wandle Letters and Sounds Revised 7+ books 

available. These ensure older children can grow their language and become fluent readers, using texts which 

appeal to their growing understanding. 

 

● Assessment of need should be done at the start of the academic year and groups identified of similar 

need and age.  

 

● Sessions should be run by the class teacher and delivered in a dedicated phonics time between 9 -

9:30 each morning as appropriate. 

 

 

 

 

https://collins.co.uk/pages/collins-big-cat-little-wandle-letters-and-sounds-revised?gclid=Cj0KCQjw3JanBhCPARIsAJpXTx4XdnfjLGsYbYOyFtayAGvoxTafae4z3HhE3WT-B2IiEm9duDdEXr4aAgK6EALw_wcB
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KS2 Spellings 

 

In KS2 teachers provide coverage of the spelling requirements using an overview designed by Spelling Shed. 

Resources are drawn from PIXL, Purple Mash, Twinkle and other providers. Teacher subject knowledge is 

crucial in teaching spellings. Some of this is discussed below:  

 

SPELLINGS -  

 

 
 

 

● Spelling should take into account these four constructs and this can be achieved by planning out your 

delivery each week.  

 

MORPHOLOGY - 

Morphology is the study of words, how they're formed and their relationship with other words in the same 

language. Morphology analyses the structure of words, such as stems, root words, prefixes, and suffixes. 

 

Understanding morphology can help children with spelling strategies. For example, knowing that ‘medicine’, 

‘medical’ and ‘paramedic’ all share a common root. 

 

ETYMOLOGY - 

Etymology is the study of the history of the form of words. This includes looking at the origin of words and the 

evolution of their meaning over time.  

 

ORTHOGRAPHY - 

An orthography is a set of conventions for writing a language, including norms of spelling, hyphenation, 

capitalization, word boundaries, emphasis, and punctuation. 

 

PHONICS - 

Phonics is a way of teaching children how to read and write. It helps children hear, identify and use different 

sounds that distinguish one word from another in the English language. 
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Written language can be compared to a code, so knowing the sounds of individual letters and how those 

letters sound when they’re combined will help children decode words as they read. Understanding phonics will 

also help children know which letters to use when they are writing words. 

Suggested Activities: 

 

● Below is an example of Look, Cover, Say, Write, Check. Here the children learn their words for the 

week, following an input of rules at the beginning of the week.  

 

● The children should also be presented with activities that ensure they understand the meaning of the 

words in context. These could be filling in the blanks of a sentence or sentence creation games. 

 

● It is also important that the teacher makes reference to the statutory spelling lists for all year groups 

and to encourage these words to be written in the context of their English/Topic writing. 

 

● Spelling work will go in the SPaG book. 

 

● SPAG is taught daily throughout school from 9 - 9:30 every day. 

 

Punctuation and Grammar 

 

Punctuation and grammar can be taught explicitly or taught within the context of the English lesson. It is 

important that the children grasp grammar rules and have the opportunity to practise it. This would be seen 

through writing evidence across all subjects. Content should be taught following the National Curriculum 

guidance (2014).  

 

See progression document under: Curriculum → English → progression docs 

 

● Punctuation and grammar work will need to be incorporated into the children’s SPaG book which can 

be used and referred to alongside their English book. 

 

Colour-coding of word classes 

 

As a teaching approach, colour-coding word classes can be particularly useful for children who struggle. 

Nouns 

Verbs 

Adjectives 

Adverbs 

Conjunctions 

 

 


